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Aim

To develop Teaching and Learning (T&L), assessment and feedback across the Hemel Hempstead
School, to move the learning of all students forward, with particular focus on closing the attainment
gap through, our manifesto for post-Covid teaching,  “The Bigger Box:

The Bigger Box works hand-in-hand with Our Values (The 5Rs) and Our Learning Traits (ASPIRE),
both of which influence our education as follows:

Principles

“The Bigger Box” has been developed to address the moral imperative we face; closing the
attainment gap between our disadvantaged (PP, SEND and those who suffered during the Covid
pandemic) and non-disadvantaged students, focusing on themes that research proves will benefit
all learners. These five themes are:

■ High quality feedback - Feedback is essential to help students realise  the Independence,
Reflection & Response elements of ASPIRE.

■ We mark and hand back disadvantaged students’ books first.
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■ We give feedback which makes students have to respond by improving or changing
something (and set aside time to do this)

■ We avoid platitudes, focus instead on improvement and the learning journey
■ We use peer feedback, but train your classes in your expectations of this (which

links to the next one)
■ We don’t accept wrong answers, create a safe place where children are not scared

to give wrong or partially formed answers
■ We talk to students about their work, not just how they did, but what they found easy

or hard (which links to the next one)
■ We think less about ‘end of module tests’ or ‘end of year exam’ and instead more

about regular low-stakes formative assessment which  helps them  to check
understanding, identify misconceptions, provides clear and direct feedback, use
knowledge fluently and checks understanding to inform your  teaching

The importance of good feedback has been guided by the Education
Endowment Foundation (EEF) Research: Teacher Feedback to Improve
Pupil Learning

■ Metacognition - Metacognition is essential to help students realize the Perseverance and
Independence elements of ASPIRE

■ We make learning hard - not too hard that they can't do it, but hard enough that they
have to really think

■ We talk to them about their work, not just how they did, but what they found easy or
hard (which links to the previous one)

■ We explicitly teach students to plan their work and give the tools and framework to
do this.

■ We explicitly teach students to critically evaluate and improve their work
■ We promote and give opportunities to talk meaningfully  about the work (which links

to the previous one)
■ We use the Ofsted Test - turn to today in your books, then go back to the last place

you got something wrong.  How many lessons?  More than 1 or 2?  Then the level
of challenge is insufficient!

■ We think about cognitive load when planning lessons - the average working memory
space is four things.  Do they have the underlying knowledge in their long term
memory to do the task, or are they using up working memory with newly presented
knowledge which will limit their learning power?

■ Literacy and oracy -
■ We ask our disadvantaged students to read and give praise
■ We use flipped learning or pre-reading as a homework
■ We explicitly teach disciplinary literacy and technical language.
■ We display a glossary - the 100 words every child needs to really understand, and

be able to spell, in your subject
■ We seek advice from SEND about supporting anyone with a low reading age in your

class
■ We encourage student to student talk, but give it structure, a clear time limit, and a

clear outcome.

■ Deliberately sticky practice - Deliberate sticky practice is essential to help student realise
the Effort, Perseverance and Ambition elements of ASPIRE

● What we know makes learning stick, Smith (2021)
● Distributed Practice/Spaced Repetition
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● Practice Testing (Retrieval Practice)
● Elaborative Interrogation
● Self-Explanation
● Interleaved Practice
● Rereading

■ High expectations, particularly with regard to behaviour - High expectations are essential to
help students realize the Ambition element of ASPIRE

■ We ask ourselves - Do you see PP, and SEND children in your lessons as
achievers?

■ We ask ourselves - Are you, through unconscious bias, limiting the goals you set for
them or they set themselves

■ We consider first priority seating plans, where we build the seating plan around our
disadvantaged learners - who are the best people to be sat with them to inspire,
enthuse and encourage?

■ We call our students geographers, or physicists.  Talk about when they, not if they,
are professionals in our field

■ We enrich learning with the real world by setting homework or tasks linked to real
people, real events, current affairs and breaking news

■ The way we interact sets the tone of everything that we do. Are we active and
welcoming, or static and disinterested.

■ We insist on quiet when any member of the class is talking.  We use skilled
approaches like a slow, laboured, deliberate countdown, or lowering our voice whilst
teaching until it is only just audible. We never shout.  We never ignore. We never
talk over students.

These themes should be at the centre of all of our conversations about teaching and curriculum
and at the centre of our planning and delivery.

To maintain consistency and achieve our aims, teachers are required to deliver 3
Non-Negotiables within their lessons:

● Nominated questioning (no hands up) - We use nominated questioning, with ‘no hands up’,
which ensures that all students are involved in thinking and are part of collaboratively
finding a deep (high Bloom’s) answer to a question.  We do not accept non-answers. This is
central of our values of Reflection and Resilience

● Meaningful, appropriate student talk - Meaningful student talk is vital. We plan, teach and
manage class discussion to encourage debate but call out and explicitly correct bigotry,
bias, discrimination and unkindness in a restotative and calm way.  We challenge (inside
and beyond the classroom) poor language and casual racism, homophobia, genderism and
ableism - seeking to educate and enlighten on the power of the spoken word. This is central
to our values of Respect and Responsibility.

● Meet & Greet at the start of every lesson - We set high behavioral expectations for all, right
from the doorway - by meeting and greeting, every age group, at the start and at the end of
every lesson.  We are consistent in how we teach and model behaviour by applying the 5
pillars. This is central to our value of Relationships

The methods used in teaching should be those considered by the teacher to be the most
appropriate for achieving the intended learning outcomes.  Teachers should plan their lessons with
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reference to the available data, and their knowledge of individuals and groups, in order to meet the
needs of all students.  Teachers should employ a variety of resources, strategies and interventions
in lessons, ensuring that the work is differentiated for, and relevant to, all students, using the
support of Teaching Assistants (TAs) where appropriate.

Our Learning Traits - ASPIRE

At Hemel Hempstead School, we want the very best for our students. We aim to equip them with
the skills they’ll need to achieve outstanding results. We want them to become independent
learners and to understand the value of hard work and effort.  We want them to strive for goals that
they might previously have thought unattainable and never to give up in the face of adversity.

We have taken our lead from pedagogy such as Growth Mindset, Thinking Skills, Building Learning
Power and Metacognition and, in so doing we have identified six key Learning Traits  that we
believe will lead our students to become great learners. These are:  Ambition, Self-belief,
Perseverance, Independence, Reflection and Effort ; ASPIRE!

These traits are promoted through The Bigger Box, through our teaching and learning in the
classroom, through school activities such as assemblies and PACE sessions, through the rewards
and consequences system and via the displays we use around the school (see Appendix 3).

Teaching and Learning

Creating Effective Classroom Practice

In order to ensure that effective learning takes place, teaching staff are expected to follow the
protocols set out in the DfE Teachers’ Standards summarised below (see Appendix 1 for detail) :
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In delivering effective teaching, teachers:

● build on pupils’ prior knowledge and experience
● avoid overloading pupils’ working memory by breaking down complex material into smaller

steps
● encourage the retention of learning by using repetition, practice, and retrieval of critical

knowledge and skills
● deliver a carefully sequenced curriculum which teaches essential concepts, knowledge,

skills and principles
● use powerful analogies, illustrations, examples, explanations, comparisons and

demonstrations
● be aware of common misconceptions and prepare strategies to counter them
● plan effective lessons, making good use of modelling, explanations and scaffolds to support

learning
● adapt teaching in a responsive way to support struggling and excelling learners while

maintaining high expectations for all
● provide pupils with the tools and strategies to plan, monitor and evaluate their learning
● make effective use of high quality nominated questioning
● promore students’ literacy, oracy and mathematical skills
● share learning objectives and give high quality feedback to students that moves learning

forward
● maintain an atmosphere of discipline and attention to work, within the framework of the

Rewards and Consequences Policy

Display in and around classrooms

Displays must support student learning, encourage student curiosity, celebrate the achievements
and contributions of our students, and enhance the school environment.

Curriculum Plans

Curriculum Plans should:

● follow the requirements of the National Curriculum, or for Religious Education, the Agreed
Syllabus, and KS4 & 5 specification requirements

● outline the academic year in terms of units/topics covered for each year/teaching group, as
appropriate

● show timescales, learning objectives, skills/techniques/assessment opportunities and
resources

● provide for a variety of teaching activities and a variety of teaching styles/strategies
● show progression
● show how knowledge, understanding and skills can be extended
● show how work is adapted to suit students who learn at different rates
● encourage the development of literacy and mathematical skills

Linked Systems

It is important to note that our focus on, and improvement of, Teaching & Learning is also informed
by our Raising Standards Process (RSL) and our Coaching Programme
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Assessment

Assessment should be meaningful, manageable and motivating. It should be both formative
and summative. Assessment should be used to help inform student interventions both in the
classroom and in timetabled intervention groups, while taking staff workload into account. The
frequency, effectiveness and relevance of assessment will be monitored by Heads of Faculty and
Leadership during Learning Walks, Drop-ins and line management discussions.

Formative Assessment is ongoing and will typically include:
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● Marking of classwork and homework - teacher, peer and self
● Nominated questioning
● Low stakes testing such as quizzes and Do-it-Now tasks

Summative Assessment:

● Takes place according to the Faculty Assessment schedule, to feed in to the Reporting and
RSL cycles

● Contributes to formative assessment and informs future teaching
● Results are recorded by the class teacher centrally according to Faculty Policy
● Results are used in informing teachers/students/parents of student progress

Feedback

To make feedback effective, teachers should design tasks with feedback in mind. Feedback should
be appropriately timed and should focus specifically on the task, the subject and/or the pupils’
self-regulation strategies, not on the students’ personal qualities.

Feedback is most impactful for students if teachers:

● discuss the purpose of the feedback
● model the use of the feedback
● provide clear, concise and focused feedback
● ensure pupils understand the feedback given

Written Feedback:

● Basic expectations:
○ There is evidence of formative, comment-only marking which involves written

prompts (questions, reminders, examples) that stretch, challenge and support
student learning

○ There is evidence of feedback/correction in relation to spelling, punctuation and
grammar

○ The work is marked approximately every 3 weeks or 6 lessons, whichever comes
first. Teachers are encouraged to focus on selected tasks, that will have the greatest
impact upon students’ progress

○ To support teacher workload we have no acknowledgement marking as per Policy C44:
Workload and Wellbeing. The Hemel Hempstead School committed itself to the
following in 2018/2019:

■ Having a whole school policy for marking, which focuses on impact, encourages
the use of feedback codes etc. and excludes the need to acknowledgement
mark.

● Opportunity cost to the teachers may be reduced by consistent and well communicated use
of:

○ coded marking - carefully explained codes are used by teachers to reduce written
comments

○ live marking - marking is given during, rather than after, the lesson
○ “Thinking like a teacher” - students pre-empt teacher comments to edit and revise

their work.
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● Written feedback is most likely to move learning forward if it is followed by well-planned
post-feedback activities, such as:

○ Detective Activities - for example, dots in the margin to indicate errors which the
student must find or an indication of how many questions are correct but students
need to find out which ones

○ Class discussion of feedback
○ “Three Questions” posed at the end of written feedback which the students must

respond to - these will be meaningful and focused and will be different for different
students

○ Asking students to correct errors and edit work
○ Ask students to complete similar problems with the feedback in mind
○ Asking students to redraft work

Verbal Feedback

Verbal feedback will work hand-in-hand with good quality, planned nominated questioning, as
defined in The Bigger Box. It can be delivered by the teacher, peers or the student him/herself.
Verbal feedback will be on-going and its effectiveness will be enhanced within a calm and
respectful learning environment.  Verbal feedback should focus on next steps and methods that
staff may choose to use are:

● targeting verbal feedback at the learning intentions
● encouraging students to record ‘action points’ from conversations so that feedback is not

forgotten
● verbal feedback via a visualiser, using exemplars or anonymised work
● video or audio recording of feedback

Homework

Homework must be regularly set in order to:
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● provide an opportunity for students to deepen their learning and develop their interest and
enthusiasm for the subject

● consolidate and reinforce students’ knowledge, understanding and skills
● provide opportunities for flipped-learning
● help students to develop the habits, motivation, confidence and skills required to become

independent learners
● help parents to become involved in their child’s learning and work and keep them informed

about their child’s progress

The amount of Homework

Time spent on homework in a particular subject should be broadly relative to its allocated
curriculum time.  The following reflects generally the time students should be spending on
homework or, in the case of Years 12 and 13, homework and independent study:

Years 7 & 8 45-90 mins per day
Year 9 1-2 hours per day
Years 10 & 11 1.5-2.5 hours per day
Years 12 & 13 15-20 hours per week

Procedures for setting Homework

Teachers will:
● set regular homework activities that allow opportunities for students to practise, prepare,

consolidate and extend their learning
● outline the homework task during the lesson so that students can ask any questions they

might have
● record details of the homework task electronically on Google Classroom, via Classwork >>

Assignment, on the day it is set
● allow at least two school days between the date set and the submission date
● mark the homework regularly and provide feedback
● plan the homework activity prior to the lesson. Adapt if necessary as the lesson develops
● follow the behaviour policy as regards incomplete and late/non-submission of homework

Parents are expected to:
● prompt their child to check their “To Do” list on Google Classroom throughout each week

and assist their child with the planning and organisation of homework
● provide their child with a suitable learning environment in which to complete their homework

without distractions
● look at their child’s exercise books and support their child’s learning by encouraging them to

act on the formative marking comments provided by staff, as per the Home-School
agreement

● encourage students to complete supplementary independent work

Monitoring & Improvement of Teaching, Learning, Assessment and
Feedback
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The school has a range of systems in place to monitor and develop the quality and effectiveness of
Teaching, Learning, Assessment  and Feedback (TLAF) against the Teacher Standards (Appendix
1)

A variety of methods are used to monitor TLAF across the School, with the aim of improving
student achievement, including:
● coaching sessions and drop-ins, 1 hour observations (ECTs only), Faculty Learning Walks, SLT

Walkabouts
● student voice
● moderation of teacher assessment
● analysis of student achievement data via the RSL process
● Performance Appraisal

Faculty Learning Walks

● Half-termly learning walks conducted by Heads of Faculty (HoFs) and their Leadership Team
links. During the walk, lessons within the faculty are observed for 5-10 minutes, the Learning
Walk Record Form is completed and shared with Assistant Headteacher (Teaching)

● The focus of these walks is on:
o the 5 themes and 3 non-negotiables within The Bigger Box
o consistency of the teaching and curriculum offer across all groups
o consistency and quality of feedback, along with student responses to that
o quality and organisation of work in book

● The expectation is that HoFs feed back to their faculty at the next faculty meeting. If there are
individual staff issues then they would be dealt with by the HoF privately, supported by the
Leadership link, as appropriate

● The Leadership link is also expected to acknowledge the Learning Walk, by contacting staff
seen by email or face-to-face

Coaching Sessions

● These take place 6 times per year for all teachers. The school has developed the coaching
model with staff in coaching trios, each observing the other two 3 times during the year.

● The trios agree on a class and focus for each observation. The coach’s notes are recorded on
the Coaching Conversation Form, along with the teacher’s own reflections on the relevant
aspect of the lesson. Planning and reflection discussions occur during the Coaching Hour each
half term. Coaching Conversation Forms are not shared beyond the coaching trios and no
judgements are noted but targets are shared with Heads of Faculty (HoFs) so progress can be
monitored during  HoFs’ Learning Walks

Full lesson  observations

● ECT observations take place 6 times a year - ideally 1 per half term. Observers should use the
yellow ECT observation form or the online version, stored in the ECT shared drive. ECTs are
judged against the Teacher Standards (See Appendix 1). The observations  are carried out by
a variety of staff, including the mentor, the Professional Mentor (Director of Learning) and the
Headteacher.
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● All staff can be observed for purposes of school improvement or to support capability, though
these are not common practice, nor part of the normal appraisal process

Heads of Faculty Learning Walks (Visible Middle Leadership)

Learning walks by Heads of Faculty (HoFs), spending time in their colleagues' classrooms, and
then using the information gain to support, coach and mentor the team or develop, adjust and
improve the curriculum is one of the most important and impactful ways a leader can spend their
non-contact time and are a recurring feature of outstanding faculties and outstanding schools.

● These walks consist of regular drop-ins by HoFs to monitor consistency of curriculum
delivery and the focus on The Bigger Box

● Findings inform the conversation with SLT links in regular line management meetings.
These are then fed up to the Headteachers in subsequent meetings.

● HoFs are expected to feedback general positives and areas for improvement to faculties as
well as address specific issues with individuals.

Leadership Team walkabout

● Every lesson every day a member of the SLT walks the site and drops into lessons.
Sometimes there is a particular focus if it is known that particular staff or students are facing
challenges but, more usually, it is an opportunity for SLT to get an overview of teaching,
learning and behaviour, both within and across faculties.

On the rare occasion that monitoring reveals ongoing underperformance in a teacher’s practice,
that has not been rectified by support, the Headteacher will make the teacher aware of the
underperformance issue and will initiate the Policy C47: HfL Capability, with the aim of improving
standards of teaching and learning through target setting, support - such as providing a mentor or
additional CPD - and further monitoring.
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Appendix 1 - The Teacher Standards

Staff Handbook/C2/Teaching, Learning, Assessment and Feedback (TLAF) 13



Appendix 2 - Classroom Code of Conduct
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Appendix 3 - ASPIRE Classroom Posters

.
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